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'The regular classroom teacher is confronted, not with a single pat ient, but with a classroom f illed 
with 25 to 35 youngsters. The teacher's goals are mult iple … Even in the ubiquitous primary reading 
group, the teacher must simultaneously be concerned with the learning of decoding skills as well as 
comprehension, with mot ivat ion and love of reading as well as word-attack, and must monitor the 
performance of the six to eight students in front of her while not losing touch with the other two 
dozen in the room … The only t ime a physician could possibly encounter a situat ion of comparable 
complexity would be in the emergency room of a hospital during or after a natural disaster.' 
(Shulman, 2004, p 504) 
 

Teacher expertise 

 situated, so specif ic to the part icular context 

 prototypical, so teachers with a high level of expert ise do not all work in the same way 

 mostly tacit and intuit ive, so hard to art iculate and involving hunch and judgement 

Expert ise at three interlinked levels: 

 macro  (aims) 

 meso  (styles of teaching) 

 micro  (fabric of pedagogy) 

For example, problem avoidance, interpretation of pupil cues, opportunity creation, improvisation 
and mood assessment. (John, 2000, pp. 98- 101). 

BUT these are linked, so styles reflect object ives, fabric affects and is affected by style, but depends on 
the aims – on teachers' beliefs (eg on intelligence, inclusion) 

Teaching involves f inding 'patterns of resolut ion'  to a series of (often-compet ing) dilemmas (Berlak 
and Berlak, 1981). In Alexander's words, (1995, p 67) 'teaching is essentially a series of compromises.'  

 

The primary classteacher 

aims which are debatable, long-
term, broad and at t imes in 
conflict 

 
 

therefore  

creat ing and sustaining the condit ions f0r learning, 
breadth and balance, both in curriculum and 
expectat ions, leading into qualit ies, approaches and 
disposit ions ('ready, willing and able') 

styles of teaching and 
representat ions of knowledge 
which are very varied 

repertoire of pedagogies but the limitat ions of a 
transmissive style 

fabric of pedagogy requiring 
fluid expert ise 

assessment of mood and of learning, in the  moment, 
and in planning for opportunit ies and 'events' 
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With young children, especially, cognit ion is strongly influenced by emotion and classroom 
environments are volat ile, leading to the dilemma of control, 'in control but without 
overcontrolling.'  

Knowledge(s) for teachers: 

Subject knowledge: yes but the level will inevitably vary and one need to focus on procedural 
knowledge within disciplines for learning and pedagogical content knowledge ('match') in teaching 

Procedural knowledge: much of this in the fabric of pedagogy, and tacit (so watch others!) 

Personal and interpersonal knowledge: vital given the volat ility of the primary classroom, (so 
watch children and oneself) and be attuned to what is going on (cue-interpretat ion and mood 
assessment) 

 

Possible implications for those in ITE developing teacher expertise 

 help students to understand that 

 teaching is very complicated, requiring knowledge(s), skills and expert ise comparable to that 
of the GP, requiring a cont inuum of CPD; 

 there are different types of knowledge, with PCK and personal/interpersonal especially 
important in teaching a class of young children; 

 the three levels (macro-, meso- and micro-) are int imately interlinked, so that while teachers 
must simplify, this needs where possible not to be at the expense of children's learning; 

 the curriculum needs to be created, not just delivered 

 by enabling students to: 

 quest ion  their own understandings and beliefs, preparing for a future different from the 
present  

 watch, and work alongside, teachers with a high level of expert ise 

 use case studies, especially through video, to develop a sense of alternat ive possibilit ies and 
judgement of possible 'patterns of resolut ion'; and some 'old friends' 
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