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Where have we come from? 

‘The perennial shortage of competent 

teachers was the main obstacle to the 

development of popular education in the 18th 

century.’  (Dent 1977)   



Teaching and Learning Research Programme

Where have we come from? 

The monitorial system (Lancaster, Bell) 

 

Pupil-teacher system (Kay-Shuttleworth) 

 

Pupil-teacher Training Colleges 

 

Training colleges, and links with universities 
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Where have we come from? 

‘Model A builds on an increasingly professional 

view of teachers, needing a well trained 

teaching force not only on entry but throughout 

a teacher’s professional career.’ 

 

‘Model B is based on the assumption that 

anyone can teach.  All teachers need is to 

spend time alongside someone in a school 

- and pick up a few tips.’   

(Ted Wragg, 1990 - and many times after) 
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Three broad conclusions emerge from research 

on student learning:  

 

1. that most variation is attributable to 

differences in student abilities and attitudes, 

and family and community background.  

 

2. that “teacher quality” is the single most 

important school variable influencing student 

achievement. 

 

3. that vital teacher characteristics include: the 

ability to convey ideas in clear and convincing 

ways; to create effective learning 

environments for different types of students; 

to foster productive teacher-student 

relationships; to be enthusiastic and creative; 

and to work effectively with colleagues and 

parents.                                 (OECD, 2005) 
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The quality of an education system cannot exceed the quality 

of its teachers. 

 

The only way to improve outcomes is to improve instruction. 

 

High performance requires every child to succeed. 

(McKinsey & Company, 2007) 
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Looking back over the last fifteen years ... I want to 
celebrate the gains which have been made - and one of 
the most important is the development and deepening of 
culture in which we recognise that it is professionals, not 
bureaucratic strategies and initiatives, which drive school 
improvement. .... The most important people in driving 
school improvement are teachers and school leaders.  

 
Look at the highest performing nations in any measure of 

educational achievement and they are always, but 
always, those with the most highly qualified teachers.  

 
We want to further enhance the prestige and esteem of the 

teaching profession and further improve teacher training 
and continuous professional development. 

 
Michael Gove, 17th June,  

National College Annual Conference 
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So what is professionalism? 

 The essence of professionalism is the 

exercise of skills, knowledge and 

judgement for the public good. 

 

 But teacher expertise is poorly understood 

in our society 
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• ‘Pedagogy’ is the practice of teaching framed 
and informed by a shared and structured body 
of knowledge and combined with moral purpose.   

 

• By progressively acquiring such knowledge and 
mastering pedagogical expertise – through initial 
formation, continuing development and 
reflective experience – teachers are entitled to 
be treated as professionals.   

 

• Teachers should scrutinise and evaluate their 
practice to make rationally defensible 
professional judgements beyond pragmatic 
constraints and/or ideological concerns.  
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‘Routine’ Vs ‘reflective’ action  
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Reflection from: 

• Direct experiences 
 

• Considering available evidence 
 

• Personal classroom enquiries 
 

• Collaborating with colleagues 
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Three judgements 

• What aspects to investigate and why?  
 

• What evidence to collect and how?   
 

• How should the findings be analysed, 
interpreted and applied? 
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How is evidence to be collected? 

 
• Work collaboratively with colleagues if possible 

 
• Use occasional, but explicit, enquires as 

reflective learning experiences  
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Problem 

Collect evidence 

Analyse & evaluate 

Reflect 

Dilemmas 

Issue 

Judgement 

Evidence 

 and interpretation 

How are findings to be 

interpreted? 
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‘Mastery of the fundamental ideas of a field involves ... 
discovery of previously unrecognized relations and 
similarities between ideas. 

 
The cultivation of a sense of interconnectedness is 

surely the heart of the matter.’ 
                           Jerome Bruner, 1966 

 
 

So, towards holistic forms of  
understanding and interpretation? 
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• £43m, 100+ investments, 700+  researchers  projects up 

to £1.5m each, often with large teams 
 

•  HEFCE and RC funding (+ all UK governments & JISC) 

 

•  All sectors of education (pre-school to elderly learners) 

 

•  UK-wide (England, Wales, Scotland, N. Ireland)  

 

•  Directors’ and Office Teams,  

with a developed organisational infrastructure 
 

•  Capacity building (with BERA, SERA, AERS, SRHE, etc) 

 

•  Ended, reported and under evaluation (but TEL extension) 

Main features of TLRP in 2009 
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‘to lead to significant improvements in 
outcomes for learners ... 
 
... at all ages and stages in all sectors and 
contexts of education and training, including 
informal learning settings, throughout the 
United Kingdom’. 

TLRP’s overarching aim: 



2000      2001      2002      2003      2004      2005     2006      2007      2008      2009      2010      2011 

Phase I 

Phase II 

Scottish extensions 

Phase III 

TLRP PROJECTS 

Welsh extensions 

Northern Irish extensions 

Associated projects 

WP in HE 

TEL 

Research training 

fellows 

Early Years Education 

Primary Education 

Secondary Education 

Across School Phases 

Further & post 16 

education 

Higher Education 

Workplace Education 

Professional Learning 

Lifelong Learning 
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Curriculum and domain 

knowledge 

 

Interaction and pedagogy 

information technology 

 

Assessment and learning 

Political, economic and cultural contexts 

Informal and formal learning contexts 

Learners and 

learning through 

the lifecourse 

Teachers, teaching 

and training 

Learning outcomes 

Educational issues 

International 

comparisons 

TLRP THEMES 
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http://www.tlrp.org/pub/documents/Principles in Practice Low Res.pdf
http://www.tlrp.org/findings/Schools Findings/Documents/10 Principles Poster Low Res.pdf


Teaching and Learning Research Programme 

 

• affirms a holistic approach to teaching and 

learning or pedagogy 

 

• represents cumulative evidence and experience 

 

• supports contextualised judgement by teachers, 

tutors, practitioners and policy-makers  

  

 

 

Why ‘evidence-informed principles’? 



 1. EQUIPS LEARNERS FOR LIFE IN  

 ITS BROADEST SENSE  
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SOME TLRP EVIDENCE 

• Broad conception of ‘outcomes’ to include, for instance, 
engagement with learning (Ainscow), learning how to 
learn (James).  
 

• Learner identities studied longitudinally, related positively 
to self-confidence, resilience and outcomes but 
demonstrated significant processes of social 
differentiation (Pollard, Biesta). 
 

• Promotion of thinking skills (McGuinness) shown to have 
a positive relationship with attainment and effort, 
although the effect needed time to build and was not 
uniform across all learner groups.  
 

• Most projects show the importance of developing 
learning awareness, explicit learning practices, positive 
learning dispositions, and learning autonomy (Nunes, 
McGuinness, James, Blatchford, Hughes).  

 
 
 
 



  

2. ENGAGES WITH VALUED   

FORMS OF KNOWLEDGE 

 

3. RECOGNISES THE  

IMPORTANCE OF PRIOR  

EXPERIENCE AND LEARNING 
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SOME TLRP EVIDENCE 

• In numeracy, understanding of rational numbers 
(proportion and ratio) is important but difficult for primary 
pupils to master. Relatively small teaching sequences 
can boost achievement (Nunes & Howe). 
 

• In literacy, spelling improved through explicit teaching 
about rules of morphology (units of meaning) (Nunes).  
Bilingualism, when embedded, enriched teaching and 
learning in FE (Martin-Jones). 
 

• Teacher review of assumptions about prior knowledge 
and experience of certain groups of children often led to 
improvements (Ainscow - inclusive practice; Hughes - 
home-school knowledge exchange; Plowman - ICT in 
early years; EPPE - pre-school settings). 

 



 

4. REQUIRES THE TEACHER   

TO SCAFFOLD LEARNING 

 

5. NEEDS ASSESSMENT TO  

BE CONGRUENT WITH  

LEARNING 
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SOME TLRP EVIDENCE 

• Projects showed the importance of the way teachers 
plan and structure activities during lessons, negotiate 
goals, support classroom dialogue and provide 
feedback.  
 

• Teacher roles in scaffolding learning with ICT were 
crucial (Plowman; Sutherland). Use of ICT can produce 
gains in achievement (Bevan), but only with effective 
mediation (Kennewell).  
 

• Testing that focuses on factual recall often overestimates 
students’ understanding of key concepts (Millar).  
 

• Assessment for learning in the classroom is most 
effective when supported by whole-school collaboration 
and leadership (James) 

 



6. PROMOTES  

THE ACTIVE ENGAGEMENT  

OF THE LEARNER 

 

7. FOSTERS BOTH  INDIVIDUAL AND  

SOCIAL PROCESSES AS OUTCOMES 

 

8. RECOGNISES THE SIGNIFICANCE  

OF INFORMAL LEARNING 
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SOME TLRP EVIDENCE 
 

• Group work projects (Blatchford & Christie) show the 
benefits of efforts to improve the quality of group work 
and children’s mastery of cooperation and collaboration. 
Pupils made significant academic gains (effect sizes up 
to 0.6) which were seen across schools in different social 
contexts.  
 

• Consulting pupils enhances self esteem and agency and 
improves learning opportunities (Rudduck, Leitch). 
However some pupils have more communications 
competence and are ‘heard’ more than others.  
 

• Young people draw on school experience, and develop it 
at home, and bring home experience into school e.g. 
computer expertise (Sutherland).  
 

• Home/school knowledge exchange activities impact 
positively on outcomes (Hughes). But this impact is 
mediated by social class, gender and attainment factors 
so there is need for sensitivity.   
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9. DEPENDS ON  

TEACHER  LEARNING 

  

10. DEMANDS  CONSISTENT POLICY 

FRAMEWORKS WITH  SUPPORT  

FOR TEACHING AND  

LEARNING AS THEIR  

PRIMARY FOCUS 
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SOME TLRP EVIDENCE 

• Levels of professional commitment and resilience are 
crucial to teaching quality and learner outcomes (Day).  
 

• Through reflective inquiry with colleagues, teachers 
develop knowledge and beliefs about learning - as well 
as skills (James, Dudley).  
 

• Visits from teachers in other schools, or from other 
departments/classrooms are valued for questioning 
assumptions (Ainscow).  When senior management 
support innovation, it becomes more sustainable 
(Hughes). 
 

• Consistency between national, local, school and 
classroom policy in teaching and learning is not always 
apparent.  
 

• If policy was more congruent with pedagogic principles 
and supportive of contexualised teacher judgement, then 
school and teacher effectiveness could be improved. 
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Enhancing learning outcomes? 

 
TLRP’s evidence-informed principles are intended as 

a contribution to a scientific foundation for policy 
and practice 

 
The emphasis needs to be on the quality of 

contextualised professional judgement  
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Problem 

Collect evidence 

Analyse & evaluate 

Reflect 

Dilemmas 

Issue 

Judgement 

Evidence 

Understanding of enduring    

educational principles 

How are findings to be 

interpreted? 
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What do we talk about? 

 

  Curriculum     Pedagogy     Assessment 

 

So, what happens if we compare and 

contrast the concepts used to discuss 

curriculum, pedagogy and assessment? 
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Concepts in HMI’s 

The Curriculum from 

5 to 16 (1985) 

• Breadth 

• Balance 

• Relevance 

• Differentiation 

• Progression 

• Continuity 
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So, a key contention: 

 

Maybe …. that pedagogic concepts can be 

organised in terms of their function (the work 

that they do) and that, by making this logic 

explicit, we could create a more robust and 

sustainable conceptual framework for the 

professional expertise of teaching? 
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CURRICULUM 

 

PEDAGOGY 

 

ASSESSMENT 

Aims 

Contexts 

Processes 

Outcomes 

Concepts are to do with: 



1. Societal aims   To what vision of ‘education’ does the provision aspire? 

  

2. Elements of learning What knowledge, concepts, skills and values are to be learned 

in formal education? 

  

3. Community context Is the educational experience valued and endorsed by civil 

society? 

 

4. Institutional context Does the school promote a common vision to extend educational 

experiences and inspire learners? 

  

5. Process for social needs  Does the educational experience build on social 

relationships, cultural understandings and learner identities? 

 

6. Process for emotional needs  Does the educational experience take due account of 

learner views, feelings and characteristics? 

  

7. Process for cognitive needs  Does the educational experience match learners’ 

cognitive needs and provide appropriate challenge? 

  

8. Developmental outcomes  Does the educational experience lead to development in 

knowledge, concepts, skills and values? 

  

9. Cumulative outcomes  Does the educational experience equip learners for adult and 

working life and for an unknown future?  
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Curricular  

concepts 

Pedagogic  

concepts 

Assessment 

concepts 

1. Society’s educational goals 

 

Breadth Principle Alignment 

2. Elements of learning  

 

Balance Repertoire Validity 

3. Community context  

 

Connection Warrant Dependability 

4. Institutional context  

 

Coherence Culture Expectation 

5. Processes for learners’  

social needs 

Personalisation Relationships Inclusion 

6. Process for learners’  

emotional needs 

Relevance Engagement Authenticity 

7. Processes for learners’  

cognitive needs 

Differentiation Dialogue Feed-back 

8. Outcomes for continuous 

improvement in learning 

Progression Reflection Development 

9. Outcomes for certification  

and the lifecourse 

Effectiveness Empowerment Consequence 
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Professionalism  

and Pedagogy:  

a contemporary 

opportunity 

 

TLRP with GTCE, 

2010 

 

www.rtweb.info/concepts 
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Problem 

Collect evidence 

Analyse & evaluate 

Reflect 

Dilemmas 

Issue 

Judgement 

Evidence 

Understanding through a 

conceptual framework and 

language for discussion 

How are findings to be 

interpreted? 
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Teacher professionalism 
and reflective practice 
 

Evidence-informed 
principles and conceptual 
understanding 

 
Raising standards and 

opportunities 
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The most effective teachers: 

• Recognise the complexity of teaching and 
learning 
 

• Never stop learning themselves 
 

• Are supported in open learning communities 
 

• Enjoy teaching and inspire others 
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