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Introduction & summary 
 
UCET welcomes the opportunity to submit evidence to this important and timely review. 
Research demonstrates that the single most important in-school factor in pupil 
achievement is the quality of teaching. How teachers are trained and subsequently 
supported is therefore of crucial importance.   
 
The structure, organisation and content of teacher education should be consistent with 
international best practice. The recent report ‘Aspiring to Excellence’ produced for the 
Minister in Northern Ireland indentified five international trends: selection should admit 
the most able and suitable candidates; programmes should be academically strong, 
practice focussed and based on relevant research; theory and practice should be closely 
inter-related, involving strong partnerships with schools; there should be strong links 
between ITT and CPD; and programme design should be based on evidence about how 
trainees learn to teach   
 
UCET recommends that: 
 
• Schools and prospective trainees should be able to make an informed choice about 

the training programmes that best meet their needs from those that offer QTS only 
and those that include an academic award alongside QTS  

• Prospective trainees and schools should have access to clear and transparent 
information about the training options available to them 

• ITT should be the first part of a continuum of teacher preparation, and newly qualified 
teachers should have an entitlement to structured early professional development 
that builds on and complements their initial training and there should be an 
expectation of, and entitlement to, professional development throughout their careers 

• New teachers should be equipped with the skills to access and interpret research  
findings and carry out their own research in order, amongst other things, to allow 
them to adapt to changing circumstances 

• Within national frameworks and standards prescribed by government, ITT 
partnerships should be able to take their own decisions about course content and 
delivery 

• National standards should be agreed for mentors within school, and mentors should 
be recognised as having a key professional role and be properly trained and 
rewarded 
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Background to the university involvement in teacher education 
 
Schools and children in schools need initial teacher training that: 
 
• Covers all key aspects of a teacher’s work in sufficient depth to allow them to operate 

effectively from their first day as a qualified teacher and provides a base for their 
subsequent professional development 

• Recognises that teaching is both a craft and a profession, and provides teachers with 
the practical, scholastic and professional skills and attributes they will need to 
operate effectively in the classroom throughout their careers 

• Meets the needs of individual schools and schools collectively 
• Operates within a national framework of expectations while also being flexible 

enough to respond to the needs of individual pupils, particular environments and 
changing national priorities 

• Is stable, sustainable and can meet the long-term teacher supply needs of the 
country 

• Is evidence informed and research based 
• Is based on the concept of partnership between schools and other partners such as 

universities and SCITTs. 
 
Universities have worked in partnership with schools and other ITT providers such as 
SCITTs for many years. Each year partnerships are responsible for the recruitment and 
training of some 40,000 new teachers. At the end of the last full inspection cycle, 
OFSTED reported that partnerships between universities and schools were strong, and 
that more than 90% of programmes were either ‘good’ or ‘outstanding’. Surveys of newly 
qualified teachers carried out by the TDA/NCTL consistently show that more than 90% 
of newly qualified teachers rate the quality of their training as having been either ‘good’ 
or ‘very good’.  
 
Universities work with schools and SCITTs on ITT in a number of ways:  
 
• As the accredited provider, accountable to OFSTED and NCTL, for postgraduate and 

undergraduate ITT delivered with schools through core or School Direct allocations 
• By providing services such as quality assurance, subject expertise, validation or 

direct management to accredited providers such as SCITTs and teaching schools 
• Providing CPD for serving teachers, including linking ITT and programmes of early 

professional development  
• Supporting teaching school clusters in the carrying out and utilisation of research 
 
Reasons schools choose to work with universities on ITT include: 
 
Expertise in teacher education 
 
University teacher educators are highly qualified and have significant experience in 
schools. Tutors bring specialist knowledge in subjects, phases and key aspects of 
education. Staff development and mentor training are informed by evidence and 
research. Training is enriched through access to national and international networks and 
an understanding of developments in ITT and CPD across training partnerships. Centre 
based training within universities can give trainees a breadth of understanding by 
allowing them the opportunity to share experiences with those based in contrasting 
schools and by giving them the opportunity to reflect on their school experiences.  
 
 
Access to up to date research and evidence 



 
Access to the latest research findings and other resources gives trainees skills in 
conducting, interpreting and contextualising research and provides links between ITT 
and early professional development and to the public knowledge base that underpins 
effective teaching and contributes towards school improvement. 
 
Administration 
 
Universities have a strong track record in marketing ITT programmes and in managing 
large scale selection and admissions procedures in line with legal requirements in 
respect of DBS checking, disability and suitability to teach. They have established 
systems for the processing of student loans and bursaries and have in place MIS and 
other data systems required by NCTL and others. 
 
Resources 
 
Universities have made significant investment in developing and maintaining specialist 
library services, including access to journals and on-line resources. They are equipped 
with IT systems that can support ITT, including VLEs and distance/e-learning. Specialist 
teaching rooms are used to support training in particular phases and subjects.   
 
Quality assurance 
 
The HE sector has a proven track record of excellence in ITT and CPD. Staff have 
extensive experience of the OFSTED inspection framework and of managing 
inspections across partnerships. HEIs have developed comprehensive systems, 
processes and expertise which are in place for programme evaluation and review and 
for supporting struggling trainees. 
 
Award bearing powers 
 
High calibre entrants to the teaching profession usually expect to have their 
achievements recognised through an academic award as well as QTS. University tutors 
have the qualifications required to carry out teaching and assessment to master’s level. 
Universities have systems in place to ensure compliance with QAA requirements, to 
validate qualifications and to carry out external examinations.  
 
Priorities for further improvement 
 
However good the quality of ITT may be, there is only so much that can be achieved in 
programmes lasting for just one academic year. All newly qualified teachers should be 
given an entitlement to structured early professional development that builds on and 
complements their initial training. The key knowledge and skills that teachers will need to 
be effective on their first day in the classroom should continue to be the priority for the 
initial training and pre-service phase. Areas for subsequent professional development 
should be identified and steps taken, through regulation if necessary, to ensure that all 
new teachers do receive the necessary additional support they will need.  
  
Value of the academic award 
 
UCET believes that schools and prospective teachers should have the option of ITT 
programmes that are linked to academic awards such as the PGCE. The benefits of 
such training include: a base, often at master’s degree level, for subsequent professional 
development; the embedding of research skills and literacy within programmes; the 



linking of theory and practice; the rigour in terms of course content and assessment 
associated with national HE frameworks; the status and recognition that academic 
awards bring to the profession; and the attractiveness of academic awards to ambitious 
and high calibre prospective teachers and leaders of teaching.   
 
The work associated with a PGCE is integral to QTS. It does not constitute an additional 
burden on trainees but is instead a particular way of achieving QTS and assessing 
trainees against the QTS standards. For example, assignments completed as part of 
PGCEs are practically focussed, relate directly to the QTS standards and are used to 
assess trainees against those standards. PGCEs help to give teachers a capacity for 
systematic self-study and the ability to scrutinise their own teaching. The assessment of 
purely practical components of training also benefit from the rigour and quality 
requirements associated with academic awards. 
 
The academic and research skills embedded within PGCEs helps new teachers to adapt 
to different environments, circumstances and policies. The qualification helps to produce 
enquiring teachers who have the capacity to research and implement initiatives that 
benefit learners, and provides them with skills over and above those required to teach in 
static environments and specific school settings. 
 
While acknowledging that many QTS only programmes are of high quality, it is UCET’s 
position that linking of QTS to an award should be an option for schools and trainees. 
The system for selecting programmes should be transparent and schools and 
prospective trainees should be fully aware of the outcome of programmes and the 
difference between QTS only and QTS/PGCE programmes, and the choice available in 
terms of different PGCEs.  
 
Universities also work with schools on the delivery of three and four year undergraduate 
programmes that lead to the award of a degree and QTS. Undergraduate programmes 
are popular with headteachers because they ensure that the subject knowledge that is 
taught is relevant to the school curriculum. They also allow sufficient time to be spent on 
key aspects of training such as SEN and behaviour. Most undergraduate programmes 
are for primary teachers although, at the encouragement of government, more 
secondary undergraduate programmes are being developed in shortage subject areas.  
 
What does effective ITT look like? 
 
(a): Delivering effective ITT provision 
 
Teachers need to understand a subject if they are to teach it effectively. But holding a 
non-teaching degree in the relevant National Curriculum subject is not in itself a 
guarantee that the candidate has the subject knowledge to teach that subject in the 
classroom. The title of a degree might not, for example, be any guarantee of its 
relevance to the school curriculum. Neither does a non-teaching degree, regardless of 
content, provide any assurance that prospective teachers will be able to master the 
pedagogical and other skills they will need to communicate that knowledge in a way that 
meets the need of learners. Subject knowledge is necessary but not sufficient. It must be 
supplemented by an understanding of how children grow and develop, how they can be 
motivated and assessed, how their behaviour can be managed and how the particular 
subject can be taught. 
 
In the best training provision subject knowledge is ensured through: 
 



• The assessment process, making sure that applicants have a relevant degree and/or 
other qualifications and life experiences 

• Integrating pedagogic theory with experiential practice 
• In the case of shortage subjects, the provision of pre-entry Subject Knowledge 

Enhancement (SKE) programmes  
• The conduct of subject audits to identify any gaps in knowledge and the provision of 

tailored support to fill those gaps 
 
Universities and schools have complementary and overlapping contributions to make in 
this area. Universities and schools have access to subject expertise and resources that 
will allow assessments to be made and gaps filled, while schools will have a unique 
understanding of how, in the context of any National Curriculum requirements, subject 
knowledge should be applied in their particular context.  
 
The 2013 joint BERA/RSA report into research and teacher education concluded, 
amongst other things, that the content of teacher education should be informed by 
research based evidence and scholarship, that research should be used to inform the 
design and structure of programmes and that teachers and teacher educators should be 
equipped to engage with and carry out their own research. Trainees and serving 
teachers should have access to the public knowledge base that underpins and informs 
teaching. They should also be equipped with skills in terms of, for example, data 
handling that will allow them to monitor and assess pupil progress, differentiate between 
the progress being made between different pupils and groups of pupils and tailor what 
they do. Utilising the complimentary and overlapping strengths of schools and 
universities are an effective way of achieving this. 
 
The request for evidence asks about behaviour, SEN, assessment, supporting pupil 
progress and responding to different and collective pupil needs.  ITT programmes 
should ensure that trainees grasp the core knowledge of these areas and are able to 
operate effectively. The review team will be in a position to make recommendations 
about effective strategies and approaches on the basis of detailed submissions from 
schools, ITT providers and others. Subject to these broad recommendations, it should 
be for partnerships to decide how to cover these important areas in ITT and during 
subsequent professional development, drawing on the research and academic strengths 
of the university and the skills, experience and contextual understanding of schools.    
 
(b): Placements, school based training and partnerships 
 
Sustained school experience has been a central feature in all ITT programmes since 
1992 and there is a consensus that schools should have a leading role in selection and 
assessment, course design and delivery and in the allocation of resources. Extended 
time in school for trainees does not however ensure that schools are sufficiently 
engaged with the training process. Some schools, often for understandable reasons, 
have been at best reluctant partners in teacher training. It is for that reason we 
recommend consigning the concept of ‘placement’ to history and encourage the 
development of more partnerships where schools, universities and others work together 
to train teachers to meet the needs of schools within those partnerships and schools 
collectively. Schools-led partnerships are cohesive entities with all parties committed to 
shared ownership and responsibility and to flexible and adaptable approaches to 
training. The joint appointment of staff can be a feature of such partnerships. It should, 
within the context of national frameworks and standards, be for partnerships to decide 
how resources are allocated, how trainees are assessed and how training is structured 
and delivered.  
 



The governance of partnerships should include significant school representation. That 
will ensure that training is ‘schools-led’ and will relieve government of the responsibility 
for prescribing, other than in general terms, how much time trainees spend in school or 
on particular aspects of training.    
 
It has been suggested, by the Education Select Committee amongst others, that in order 
to achieve the best inspection grades schools should be required to take part in initial 
teacher training. This would have its attractions, and has been supported by UCET in 
the past. We welcome the fact that OFSTED will take more account of training and 
professional development when it carries out Section 5 inspections of schools. However, 
if schools are to engage fully in teacher education they will have to do so willingly and 
enthusiastically.  Pressed-men rarely make good recruits. For that reason, UCET 
recommends that while schools should be encouraged to take greater ownership of ITT, 
they should not be required to do so. Neither should those schools wanting to participate 
in ITT be forced to go down a particular route, such as School Direct or SCITT. They 
should instead be free to choose from the range of partnership options available to 
them, including working in partnership with universities through the allocation of core ITT 
places.  
 
(c): Mentoring, what constitutes effective mentoring? 
 
Inspection evidence suggests that the strength of the mentoring support provided within 
schools is one of the key factors that determine the quality of ITT provision. The role of 
the mentor is crucial and should be acknowledged as such within partnerships. Mentors 
should be properly trained, given the time and resources to support trainees and be 
given at least equal status with other teacher educators. They should be employed by 
partnerships rather than individual schools and given access to the time, resources and 
training they need to fulfil their responsibilities. National standards for mentors that can 
be adapted and interpreted by partnerships should be agreed. In the case of 
partnerships involving HEIs, mentors should be given access to the full range of training 
and professional development opportunities available to other university staff.    
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