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Key issues for ITE partnerships 

    In preparation for the introduction of new standards for 
teachers, ITE providers and other stake holders took 
part in a series of regional meetings to consider the use 
of the standards to assess the outcomes of Initial 
Teacher Education and to support the judgement for 
the award of Qualified Teacher Status.  

    The debate captured some key issues which 
partnerships will need to explore as they move to 
implement strategic change in ITE.  

 

     



Starting points 

Language: 
      The standards attempt to capture in simple language, aspects of practice that are often extremely 

complex.  Because of this it will take time for shared understandings to develop across 
partnerships.  

 
Contribution of different partners: 
 The culture and ethos of the individual school impacts significantly on practice. Across every school 

/ HEI partnership it is normal to encounter widely different interpretations of policy. In the new 
circumstances of ITE nationally it is important that these matters are explored and the roles of all 
those contributing to the training are made clear.  In designing programmes of ITE, partners will 
need to be explicit about how the standards are being addressed consistently across the 
partnership.   

 
The level expected:  
 There is widespread concern that trainee teachers will be expected to demonstrate the same level 

of expertise as experienced teachers. DfE guidance on the use of standards in the context of 
induction and performance management makes it clear that this anxiety is groundless. (See 
following two slides -  emphasis added)   



The level expected 1 

From the DfE Statutory NQT Guidance: 

1.5 The decision as to whether an NQT’s 
performance against the relevant standards is 
satisfactory upon completion of induction should 
take into account the NQT’s work context and 
must be made on the basis of what can be 
reasonably expected of an NQT by the end of their 
induction period within the framework set out by 
the standards.  

DfE Revised August 2012 



The level expected 2  

Teachers’ Standards: Myths and Facts 
Myth: Schools should adopt a model which exemplifies the 

Teachers’ Standards at three new career stages for 
teachers: NQTs, mid-career teachers and more experienced 
practitioners.  

Fact: Each teacher’s performance should be assessed against 
the Teachers’ Standards to a level that is consistent with 
what should reasonably be expected of that teacher, given 
their current role and level of experience. ... Schools will 
naturally have higher expectations of their experienced 
teachers than they will of their NQTs.  

 
DfE: `Teachers’ standards: Myths and Facts’ 

 



Standard 1: Set high expectations to 
inspire, motivate and challenge 

• How will the partnership work to secure 
consistently high standards and expectations 
across all of the schools represented? 

• How will the programme be designed to ensure 
that all trainees have access to the range of 
experience implied by this standard? 

• Who will define and communicate the key 
messages to trainees as to the appropriate 
attitudes, values and behaviour expected?  

• Does the partnership have a vision of inspiring 
teaching that goes beyond narrow expectations? 



Standard 2: Promote good progress 
and outcomes 

• What level of accountability is it reasonable to 
expect of our trainee teachers?  

• Who will take the lead in ensuring that trainees 
have a sound understanding of how pupils  learn? 

• How will we ensure that trainees have access to 
the data they need to support their 
understanding of pupil progress? 

• How should we interpret the language of this 
standard in the early years context?  

 



Standard 3: Subject and curriculum 
knowledge 

• How will this partnership ensure that changing 
requirements and in particular the revised National 
Curriculum and new examination specifications, are 
covered as a core element of the training programme? 

• How will all those engaged in delivery of the 
programme update and refresh their knowledge? 

• What evidence will we look for when it comes to 
assessing depth of subject knowledge?  

• Is there a consistent approach to phonics and early 
reading across our schools? How will we ensure all 
trainees learn from excellent practice?  

 

 



Standard 4: Plan and teach well-
structured lessons 

• How will the early years practitioners in our 
partnership work together to interpret this standard?  

• Are the practices in our schools currently designed to 
foster a genuine `love of learning’ or is the culture 
driven by a narrow focus on test results?  

• In order to meet this standard well do trainees need 
knowledge of the community served by the 
partnership? If so how can effective home school links 
be reflected in the training? 

• What training opportunities need to be in place to give 
trainees the chance to plan for sequences of learning 
rather than for one off lessons?  



Standard 5: Meet the needs of all 
pupils 

• How can this partnership maintain the emphasis on 
diversity and equality of opportunity that was a 
strength of the previous standards? 

• Are there other agencies we need to draw upon in 
order to ensure that trainees acquire sufficient 
knowledge and understanding in this area? 

• How will we ensure that trainees have access to 
training that covers a broad range of additional needs 
including, high achievers, special needs and EAL? 

• How does our partnership work to offer additional 
training experiences to teachers who may have a 
specialist interest in SEN? 



Standard 6: Assessment 

• How will we draw on the range of effective assessment 
and monitoring practices used across our schools to 
develop excellent training opportunities?  

• How will we make the links so that trainees can adapt 
rapidly to different practices and expectations?   

• Should the partnership look beyond the local and 
incorporate national and international evidence on 
assessment into the training? 

• How do we pitch the expectation in relation to this 
complex and technical aspect of training at an 
appropriate level for trainee teachers?  

 



Standard 7: Behaviour 

• How will we build confidence in trainees by offering a 
training programme that includes systematic inputs on 
effective strategies for managing behaviour? 

• How will we design programmes that reflect and 
acknowledge different school contexts-  including those 
where behaviour may be more challenging – so that all 
trainees are supported to achieve at a high standard? 

• What will we do to support transitions, so that trainees can 
adapt swiftly to different school context? 

• How will we reflect the fact that this standard should not 
be seen as  a `standalone’ but is strongly linked to 
achievement in subject knowledge and pedagogy, planning, 
teaching and subject knowledge? 



Standard 8: Wider professional 
responsibilities 

• This is a very broad standard. How will we support 
consistency across the partners to ensure parity of 
expectations in relation to contribution to ethos and 
the wider life of the school? 

• What is a reasonable expectation for parental 
engagement in the training context? What role should 
trainees play at parents meetings for example?  

• What are the parameters for trainees’ working with 
support staff and other professional colleagues? 

• How will we moderate judgements on trainees 
achievements in relation to wider professional 
responsibilities?   



Part 2: Personal and professional 
conduct 

      Some elements of Part 2 of the standards have been regarded as 
contentious for a number of reasons: 

 
–  The political nature of the reference to the concept of British Values 

which is derived the Home Office Prevent Strategy (2010) 
–  The requirement to make judgements on negative actions and 

behaviour 
–  The possibility of cultural or generational bias in relation to aspects of 

behaviour and personal standards. 
 

    Partnerships will wish to debate these matters and to arrive at a 
consensus on the expectations of trainees. The expectation is that 
at the point of recommendation for the award of QTS all trainees 
will have demonstrated high standards of achievement and practice 
against this standard.  

 


