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WhenQTS is replaced there must be:
• an interim judgement at the end of ITE on readiness to practice
• a clear set of expectations and professional standards
• a reliable system formoderating and quality assuring the judgments made.

Teacher supplymust be assured through a rational approach to allocations:
• all providers need a secure basis onwhich to plan
• recruitment should be responsive to local and regional need
• policy for allocations should ensure able candidates are not lost to teaching.

The criteria for Centres of Excellence in ITE should:
• be clear about the role they are expected to play in system-wide improvement
• recognise the differing contribution of the range of university providers
• acknowledge the synergy between ITE and early and continuing professional development
as well as higher level academic study.



The	HE	sector	has	shown	significant	capacity	
for	change	and	innovation	over	time

Scrutiny	and	quality	assurance:
5	iterations	of	the	standards	for	QTS
5	overhauls	of	the	National	Curriculum
7	Ofsted frameworks	for	the	inspection	of	ITT
5	rounds	of	the	research	assessment	exercise
QAA	subject	review	/	validation	/	partnership	working	/	student	support	

The	infrastructure	for	provision:
Previously	- 72	accredited	universities	offering	BA	+	QTS	or	B.Ed and	PGCE
Now	- over	250	accredited	providers	offering	BA	+	QTS	or	B.Ed and	PGCE,	full	time,	part	time,	QTS	only,	PGC,	
PGD,	M	level	credit,	Teach	First,	Fast	Track,	Troops	to	Teachers,	Assessment	only,	School	Direct	fee	paying,	
School	Direct	fee	paying
Changes	to	funding,	bursaries,	recruitment	targets,	recruitment	policy

Content	of	training:
Subject	knowledge	enhancement,	primary	modern	languages,	Citizenship,	Every	Child	Matters,	training	for	
the	wider	workforce,	the	Teacher	Training	Resource	Bank,	synthetic	phonics,	mathematics	mastery,	the	
national	partnership	project,	Training	Schools	network…..	



International	comparisons

Teachers’ capacity to teach in classrooms and work collaboratively in
professional communities has been systematically built through academic
teacher education. In addition, a critical condition for attracting the most
able young people to teaching is that teacher’s work is an independent and
respected profession, rather than just a technical implementation of
externally mandated standards and tests. Teachers’ strong competence and
preparedness creates the prerequisite for the professional autonomy that
makes teaching a valued career.

SCOPE	Stanford	Centre	 for	Opportunity	Policy	in	Education	
Research	 Brief:	The	Finnish	Teacher	 Education	System	

2010



The	value	of	an	academic	award	in	 teacher	education	
Teaching should be an aspirational and inspirational career

Becoming a teacher is to become an educator

Teachers need to be able to use research and evidence

Teachers with research skills are capable of bringing about change

Planning for progression is an essential skill

Adult professional learning is enhanced by group study

Teaching needs the input of strong subject specialists

ITE linked to an academic award offers a coherent programme of professional learning

The teaching profession should be qualifiedat Masters level

Academic awards made in the UK are recognised internationally

Judgements on entry into the teaching profession should be consistent and quality assured



But	there’s	a	challenge	in	this	for	HEI:		

Are	these	more	than	a	set	of	statements?	

Where	is	the	evidence	base	for	these	assertions?	

How	is	research	and	evidence	represented	in	programmes
of	teacher	education?	

How	does	the	HE	sector	work	with	school	partners	to	
develop	research	skills	and	enhance	the	evidence	base	for	
professional	practice?	



ITE	Framework:		Content	/	Behaviour /	Mentor	Standards
July	2016

The	rationale	for	change	post	Carter	review:	the	need	to	
secure	consistency	across	all	routes	to	initial	qualification.	
Risks:	the	simplicity	and	blandness	can	be	deceptive.
There	are	inconsistencies	between	the	reports.	
Lack	of	visibility	of	HEI	in	the	development	of	the	papers.	
Ofsted will	be	referring	to	them	from	now.	
Coverage	does	not	necessarily	equate	to	quality.



A	framework	of	core	content	for	Initial	Teacher	Training
Emphasise:	mental	health	&	well-being;	working	memory;	language	&	communication.

On	the	research	references,	distinguish	between	 the	comparative	benefits	of;	data	collection;	
research	informed	practice;	and	other	relevant	aspects	of	research.

Support	 providers	in	respect	of	the	references	to	the	importance	of	standardised test.

Cover	adolescence	in	child	development.

Support	 in	respect	of	maths references,	including	for	secondary.

Behaviour for	learning,	not	 just	behaviour management.

How	to	evidence	part	2	of	the	standards,	including	the	meeting	of	legal	obligations.

How	to	reduce	duplication	across	partnerships,	e.g.	in	respect	of	safeguarding.

Transition	into	NQT	year.

ITE	providers	 influencing	the	development	of	local	curricula.

Cover	the	moral	purpose	of	education.

Students	 evidencing	how	well	they	know	individual	students	 (allowing	for	phase	differences)



Developing	behaviourmanagement	content	for	initial	teacher	training

The ‘three rs’ are not problematic, provided they are not formulaic.

The grid format could be useful for mentors, trainees, and partnerships in 
developing iterative training models.

Potential for use of digital recordings.

Provide examples of different ways in which different aspects of the proposed 
coverage might be assessed (e.g. through assignments)

How to help students respond to issues arising from out of nowhere?

Application of behaviour framework in different school & partnership contexts



National	Standards	for	school-based	initial	teacher	training	mentors

The	current	standards,	 despite	some	strengths,	are	one-dimensional.

UCET	should	 support	 the	development	 of	road	maps	of	mentoring	provide	across	schools	 and	partnerships

Mentors	should	 have	a	pro-active	and	dynamic	role	of	the	training	&	education	of	student	 teacher,	less	passive	
than	implied	 by	the	standards.	

Student	teachers	should	 also	be	active	participants,	 rather	than	passive	 recipients	of	support	 and	advice	from	
mentors.

Mentors	should	 have	a	role	in	developing	 training	programmes and	in	assessing	 trainees.

The	standards	 should	 be	mapped	to	the	teacher	standards.

A	pedagogy	of	mentoring	might	be	developed.

Mentors	should	 have	a	developmental	 role	in	supporting	 the	progression	of	student	teachers	into	the	NQT	year,	
especially	 in	the	context	of	the	QTS	review.

A	distinction	 should	 be	drawn	between	performance	management	and	professional	 development	 roles.

Mentors	should	 help	 to	develop	 reflective	practitioners,	 and	help	student	teachers	see	beyond	 their	immediate	
contexts



Equity,	Entitlement	and	Expectation

What are the characteristics of a high quality system of initial 
teacher education? 

•The profession promotes clear information about how to become a teacher, and offers initial and ongoing
development that are attractive, in a highly competitive market for the most able graduates;

•It develops teachers who are committed to becoming professional educators with a broad understanding of a
range of approaches to teaching and learning that they can adapt to different circumstances, they need to
know not just ‘what works’ but why it works;

•Secures a system that ensures that every school, in every area of the country is able to recruit excellent
teachers who have the skills, qualifications and understanding to ensure that children and young people have
the best chance to achieve their full potential;

•Develops programmes of ITE that draw on a wide range of professional expertise, including: excellence in
classroom teaching, high level skills in supporting adult learners in the context of developing professional
practice and up to date subject and phase expertise;

•Is the foundation stone for the continuing professional development that supports teachers through the early
years and then offers opportunities for meaningful professional learning that will enhance their practice
throughout their career.



UCET	planned	action

What	we	won’t	do:
• Develop	detailed	guidance.	
What	we	will	do:	
• Retrieve	case	studies	and	

relevant	research	in	accessible	
formats	to	support	
partnerships.		

• Make	our	practice	explicit	to	
trainees.

• Engage	with	policy	makers	and	
implementers.	


