
Evidence Bundles: 

Tracking trainee progress 
through impact on pupil 

progress over time



Evidencing & Tracking Trainee progress 

Currently, this process can be

➢Cumbersome - masses of evidence collected against 
each TS and sub-heading;

➢Confused as to purpose, expectations and intended 
impact on trainees’ teaching and progress;

➢Focused on ‘getting’ individual TS;
➢There is too great a separation between evidencing 

the teaching standards, teaching and pupil progress.



Focusing on key elements:

➢ The quality of trainees’ teaching should be judged by the impact on 
pupil progress and learning over time; 

➢ The context and content of their teaching, through sequences of 
lessons; individual lessons should not be judged in isolation but the 
full range of evidence available should be assessed including 
marking; 

➢ Assessment should reference the Teachers’ Standards in full 
including the bulleted subheadings:

✓ To track progress against the Standards
✓ Identify strengths 
✓ Determine areas for additional development

Demonstrate that any Grade 3s are clearly EXCEEDING THE 
MINIMUM



“The very recent changes to assessment are 
helping current trainees to make these links more 
readily.   The use of ‘evidence bundles’, which 
bring together evidence of pupils’ progress over 
time, helps trainees to recognise the positive 
effects of their teaching on pupils’ progress over a 
sequence of lessons.”

Essex and Thames Primary SCITT, Ofsted 2016
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Tracking and evidencing Trainee progress: 

1

‘Observations’: evidence of pupil progress and learning over time, 
trainee strengths, areas for development impacting on pupil 
progress, all available evidence

2

Weekly meetings:  trainee presents evidence of pupil progress 
and learning over time, progress v targets, map new and revised 
targets and key strengths against Teachers’ Standards 

3
Interim reviews: evidence bundles, evidence of impact on groups 
of learners; review targets and progress against Teachers’ 
Standards overall

4
Summative reviews:  evidence bundles, impact on groups of 
learners; progress against the Teachers’ Standards; strengths and 
targets for next stage



Tracking and Evidencing Trainee Progress:

Challenge: assessing the quality of trainees’ teaching 
through their impact on pupils’ progress overtime and 
against the TS
Solution: identifying and analysing of evidence of 
trainee progress to  demonstrate:
•Impact on progress of groups of learners over time
•Which aspects of teaching, linked to TS, are securing 
this impact?
•Which aspects of teaching, linked to TS, need 
strengthening to enhance impact?  

Always emphasising it is the impact of the strengths 
across the TS overall which secure pupil progress
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Pupil progress - refining the emphasis

• Ensure assessment criteria and monitoring of practice takes 
great account of the impact of teaching on pupils’ progress 
and that all individuals and groups of learners make good or 
better progress over time;

• Ensure trainees continually assess pupils’ learning and 
match their teaching to pupils’ different starting points 
building on what they already know (prior knowledge);

• Ensure target setting and feedback focuses on the impact of 
trainees’ teaching on pupils’ progress and secures accurate 
assessment against the Teachers’ Standards 



Evidence Bundles

A collection of evidence from a sequence of lessons is 
analysed to identify:
• Evidence of  pupil progress and learning; 
• Evidence of the impact of the trainees’ teaching;
• Which aspects of the trainees’ teaching are most likely 

have impacted on this learning or otherwise.

This analysis then used to  evidence of trainees’ 
progress against the TSs   



Evidence Bundles

They can be used to demonstrate:

• Progress made by pupils overtime 

• Quality of trainee’s teaching overall

• How trainees’ skills against each Standard has enabled 
them to impact on pupil progress

• How strong their teaching is in each Standards

• Areas for developmental targets specifically linked to 
pupil progress. 



In Practice
• Pupil progress is a focus for discussion in taught sessions: developing 

language for discussing progress and evidence of progress for trainees 
and pupils; modelling of evidence bundle building and analysis;

• The weekly mentor meeting draws on evidence from across the week: 
trainee provides evidence of pupil progress for appraisal – mentors need 
training to do this

• Increased focus on groups of pupils’ progress
• The Teachers’ Standards, grade descriptors and targets are reviewed in 

the light of the progress made by pupils
• Progress against the standards is tracked back from the impact of 

teaching on pupil progress and learning overtime

Building evidence bundles needs to be modeled through centre and 
school based training 



What the trainees do
1.Agree what they are going to teach and why through a sequence 
of lessons;
2.Identify what the pupils’ starting points are in relation to what is  to 
be taught - individuals, groups and whole class;
3.Set out success criteria for pupils’ learning;
4.Find out how groups and individuals work best e.g what are they 
interested in and excited by?
5.Plan a sequence of lessons building on the information they have 
gathered;
6.Make assessments and respond to pupils’ needs within each 
lesson and over the sequence of lessons;
7.Identify evidence of progress made by pupils;
8.Identify evidence of what they did to support this within lessons 
and throughout the sequence of lessons. 



Sourcing evidence of prior learning

•Discussing with  teachers and TAs
•Looking at books to identify individual needs and the 
needs of particular groups e.g EAL, SEND, PP and 
potential misconceptions and barriers to learning
•Drawing on tracking data and analysis
•Using observations, guided observations of class and 
groups
•Discussion with pupils
•Discussion with parents and carers, in particular EY and 
primary
•Using formative assessment through planned 
questioning



Starter activity 
Discuss a sequence of lessons taught by your trainee,

1. Did all groups of pupils make expected progress?
2. What made the difference? Focus on the trainee’s 

teaching Positive / negative?
3. What is the evidence of this?
4. Key areas of strength for the trainee – TS
5. Key areas for development – TS
6. Achievement at this point: RI, good, outstanding?
7. Next steps for the trainee



Discussion prompts by Standard
TS 1
• How did the environment you created impact on learning?
• In your planning did you set well differentiated learning objectives for your tracked 

group that allowed for depth and breadth of learning?  What impact did this have?
• Do you have any evidence of how modelling learning behaviour impacted on your 

tracked group?

TS 2
• Explain the differentiation strategies you have used to ensure pupils make progress 

(tracked group in particular). 
• Tell me about the resources you have used to meet learning needs. How have these 

impacted on learning/progress? 
• Consider the range of questions you have used? Give examples of how you know a 

child has made progress from the response (tracked group)
• Did you select a particular pedagogic approach? Was it successful?  Can you say 

why?
• Did you encourage/facilitate independent learning? How did you do it?  What impact 

did this have?
• Did opportunities for the children to reflect on their own work have any impact?  How 

did you enable them to do this?


