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Some current features of assessment practice

* often seen as a ‘separate’ activity from
teaching and learning

* perceived to be valid only when externally
validated

* represented by numbers and letters

* high stakes — school and teacher
accountability

* judgements not always trusted or used
across schools and phases
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QCA key messages about assessment

* The learner is at the heart of assessment

* Assessment needs to provide a view of the
whole learner

* Assessment is integral to teaching and
learning

* Assessment includes reliable judgements
about how learners are progressing related,
where appropriate, to National standards and
expectations
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Assessment: ways of looking

Close-up Standing back Public view



Ways of looking — pupils

Close-up

* immediate feedback in specific aspects

* relevant next steps

* reflection on learning as it is happening

Public view
* formal recognition of achievement

* influences future opportunities and next choices




Ways of looking — teachers

Close-up

* detailed interaction with learners
* within particular contexts
* changes in short-term planning

Public view

* related to national standards — often externally
validated

8 ° for next teacher — limited impact on own teaching

% ° used for teacher and school accountability

* curriculum often narrowed to the form and criteria
of final assessment




What’s missing?

For pupils For teachers

* How well are my
pupils achieving
overall?

* Can | see the wood as
well as the trees?

* How am | doing in
this subject/aspect as
a whole?

* What are the main
areas where | need to

_ ? * Where are the gaps in
improve”

learning?

* Where do | show
what | know and can
do?

* How do national
standards inform my
teaching?



Assessment: ways of looking

Day-

Close up to-day

Standing back | Periodic

Public view Transitional




Ways of looking : key features

Day-
to-day

Periodic

Transitional

Learning outcomes shared with pupils
Peer- and self-assessment

Immediate feedback and next steps for pupils

Broader view of progress for teacher and learner
Use of national standards in the classroom

Improvements to curriculum planning

Formal recognition of achievement
Reported to parents/carers and next teacher/school

May use tests / tasks from national sources



Assessing Pupils’ Progress (APP)
APP is designed to:

* Demonstrate how assessment is integral to
successful teaching and learning

* Encourage a broadly based curriculum which
generates a wide range of evidence of pupils’
achievement

* Provide a fuller picture of pupils’ strengths and
weaknesses (for teachers, pupils and
parents/carers) in relation to national standards

* Offer a secure basis for pupil tracking
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APP is designed to:

* Give insights which directly inform future
planning, teaching and learning in the course
of a year

* Help make connections between day-to-day
assessment and national standards

* Engage teachers and learners in all year
groups in periodic assessment to raise
attainment
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What are APP materials?

* Assessment Guidelines — criteria for making

periodic judgements grouped by ‘assessment
focus’

* Standards Files — annotated collections of
evidence from a pupil which represent a
particular level

* Handbook with guidance
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The APP process

* Teachers identify pupils (initially a sample)
* After a suitable period, they review the full range of

evidence (written, spoken and observed) for each
assessment focus

* They select the appropriate ‘level boundary’ and
arrive at judgements using the assessment
guidelines sheet

* They use annotated examples of pupils’ work
(standards files) as reference points and
benchmarks

* They undertake moderation with colleagues within
and beyond the school
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Level Description to Assessment Guidelines

Reading level 3

‘Pupils read a range of texts fluently and accurately.
They read independently, using strategies appropriately
to establish meaning. In responding to fiction and non-
fiction they show understanding of the main points and
express preferences. They use their knowledge of the
alphabet to locate books and information’

Reading level 4

‘In responding to a range of texts, pupils show
understanding of significant ideas, themes, events and
characters, beginning to use inference and deduction.
They refer to the text when explaining their views. They
locate and use ideas and information’
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Example APP assessment guideline — reading

AF2 - understand,

describe, select or retrieve
information, events or ideas
from texts and use
quotation and reference to
text.

AF3 - deduce, infer or interpret
information, events or ideas from texts.

AF4 - identify and

comment on the structure and
organisation of texts,
including grammatical and
presentational features at text
level.

AF5 - explain and

comment on writers' use
of language, including
grammatical and literary
features at word and
sentence level.

AF6 . identify and

comment on writers'
purposes and
viewpoints, and the
overall effect of the text
on the reader.

AF7 - relate texts to

their social, cultural
and historical contexts
and literary traditions.

Level

Across a range of texts

e some relevant points
identified

comments supported by
some generally relevant
textual reference or

quotation, eg reference is

of text but is unselective

Across a range of texts

o comments make inferences based on
evidence from different points in the
text, eg interpreting a character’s motivi
from their actions at different points I

[¢ INferences ofen correct, but comments |

are not always rooted securely in the

text or repeat narrative or content

Across a range of texts

some structural choices
identified with simple
comment, eg ‘he describes
the accident first and then
goes back to tell you why the
child was in the road’

Across a range of texts

some basic features of
organisation at text level

* some basic features of
writers’ use of language
identified, eg ‘all the

—questons make you
want to find out what

happens next

¢ simple comments on

Across a range of texts

e main purpose identified, eg
‘it's all about why going to
the dentist is important and
how you should look after

writer's choices, eg '

your teeth’

o simple comments show
some awareness of writer's
viewpoint, eg ‘he only tells
you good things about the

Across a range of texts

o comments show
awareness of some
similarities and
differences between
texts, eg characters,
setting, presentational
features

simple response to

Level

and lacks focus identified, eg ‘the writer uses | | disgracerar is a good farm and makes the shop effect of setting, eg

bullet points for the main word to use to show he sound boring’ historical context,

reasons’ is upset’ e simple comment on overa place, social
effect on reader, eg ‘the way relationships
she describes him as
“ratlike” and “shifty” makes
you think he's disgusting’

v
In some texts In some texts v In some texts In some texts v In some texts v In some texts

* simple, most obvious points
identified though there may
also be some
misunderstanding

some comments include
quotations from or
references to text, but not
always relevant, eg often
retelling or paraphrasing
sections of the text rather
than using it to support
comment

L]

o responses show meaning established at]
a literal level, but little sense of
meanings beyond this, eg ‘the pike lives

d
o straightforward comment based on a

single point of reference in the text, eg
‘he was upset because he was crying’

o responses based on personal
speculation rather than reading of the
text, eg when asked what a character is
feeling, the response may be based on
what they personally would be feeling
rather than the character in the
text

a few basic features of
organisation at text level
identified, with little or no
linked comment, eg it tells
you all the different things you

can do at the zoo’

o a few basic features of
writer's use of language
identified, but with little
or no comment, eg
‘there are lots of
adjectives’ or ‘he uses
speech marks to show
there are lots of people
there’

e comments identify main
purpose, eg ‘the writer
doesn't like violence’

e express personal
response but with little
awareness of writer's
viewpoint or effect on
reader, eg ‘she was just
horrible like my nan is
sometimes’

e comments on some
limited connections to
other similar texts, eg

plot

o recognises books by
same author, about
same characters

Below
3

Insufficient
evidence

Overall assessment (tick one box only)

High 4 Secure 4

Low 4

High 3

Secure 3

Low 3

Below 3




Features of APP assessments

* Wide range of evidence — can be drawn from work
in other subjects (easier in primary)

* Independence and choice — pupils demonstrating
what they can do without support

* Use of assessment guidelines which help ‘unpick’
National Curriculum level descriptions in terms of
assessment focuses

* Opportunities for shared professional discussions
(standardisation and moderation) and external
support
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Using the assessment guidelines

* Assessment focuses help teachers help teachers
recognise evidence in key elements of the subject

* Enables teachers to see a pupil’s ‘profile’ of
attainment and to share this

* Provides basis for discussing targets for
improvement with pupils, parents and carers

* Allows progress ‘within’ a level to be seen

* Offers a ‘professional’ version of a sub-level

* Provides detailed information for the next teacher
* Reveals ‘gaps’ in curriculum and/or learning
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What teachers say

‘It was hard the first time we used the guidelines
but it’s got much easier as we’ve started to get
the AFs in our heads’

‘It’s made me realise how little | really knew about
pupils’ reading and their using and applying
mathematics’

‘Now | can see things from the learners’
perspective’

‘Even though I’'m only using the full guidelines with 10
students, | feel | know so much more about the whole
class.’
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Wider implications

Current teacher assessment practice (local
authority and commercial models)

Balance of teacher assessment judgement and use
of tests

Moderation to ensure consistency between
teachers and schools — robustness and credibility

Use of teachers’ time — training, use of APP
approach, PPA, staff meetings

Role of LA in supporting cross-school and cross-
phase collaboration

Current assessment activity which can be stopped
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Lessons from the pilots - schools

Q.

QCA

Recognise APP as a long-term investment in the
profession and teachers’ confidence

Phase introduction by subjects and numbers of
pupils involved but involve all teachers and TAs
across school or department

Focus initially on a sample of pupils so that
teachers become comfortable with the APP
Guidelines

Use internal moderation and the Standards Files
for accurate assessment

Look at ways of using APP when discussing
progress with pupils, parents and carers
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Where we are with developing APP materials

KS Subject/AT State of Play
Published via SNS 2006
KS3 Rdg & Wig To be refreshed September 08
Mathematics Published via SNS 2007
To be refreshed September08
: Piloted 2007-08
Science /1CT To be published January 2009
KS2 |RW & Ma Published via PNS Jan 08
Piloted 2007-08
KS1 |R, W, Ma To be published January 2009

* speaking & listening KS1 to KS3 pilot 2007-09
* science KS 1&2 pilot - 2008-09
* KS3 foundation subjects development 2008-09
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APP and the wider assessment agenda

* Children’s Plan — December 2007

- Additional funding (£50 million for 3 years) for
schools to improve assessment

- APP as the ‘universal model’

- Moderation training developed and rolled out
nationally

* Assessment for Learning Strategy - May 2008
- Strategic support for implementation of APP

- APP to be developed for foundation subjects at
KS3
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Assessment: future teacher and pupil perspectives?

| recognise learning | understand
and achievement in patlongl standards
in detail

the classroom

| know my pupils’ \ /

strengths and areas
for development —_

| build my knowledge
of my pupils into my
planning and teaching

My pupils make faster
progress than they used to /

| am supported by
my school systems
and by assessment
experts

| know that my
colleagues share the
same expectations

I

My teacher gives me
feedback which helps me
progress day by day

I do different tasks

I know how I am
— progressing and what fo
focus onh next...

™ .. and my family knows
it so they help me too

When I move class my new

teacher understands where
I am and what I need to do
next



