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SUICLUIE ef-ﬂi@_presentaﬁa’

A5y r.- fior LLearning?
Trleie .s}; ground (Including research)

Ine Qntext — our spoken language and
ﬂr *educatlonal and social context for talk.

= —

gf o ;I' he North Yorkshire Talk for Learning
~ project
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Whysa focus on talk angl-whéjﬁ‘t—gp,'

Withrus?

= — —

YoUng cf ||dren talkingland thlnklng I
r)«lrrner:. With supportive adults are operating
RIIET 2ading edge of their potential, in a zone of
r)roz imal development. At this level they are
— = 2ble te go well beyond their limitations of what
=== _tﬁey can do alone and unaided ... taking

= ~ch|Idren beyond themselves so to speak'.

- (Vygotsky)
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Wege !5_'as-t-@o]§ _f{_?r thinks'ﬁf""

REA| CONCepts are |mp055|ble without
worrl ‘and thinking in concepts does
”EXIS’C beyond verbal thinking.

=N I8t is why the central moment in
-,-F__concept formation ...is a specific use of

"_- ~ words as functional tools.’
: Vygotsky (1978)
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\J\jfjfl" S'C rr;g_h:- JJ’

e ""provide the settings, the stories,
e m tenials, the situations and the

(U jpc rtlve adult partnerships which enable
= .rf. drento talk the new and the unknown
nto the meaningful framework of recalled
and known features of their lives.




nore attention needs to be given, right from
5 1O promoting speaking and listening
make sure that children build a good
fwords learn to listen attentively and
e_.;_aa Spes k Clearly and confidently. Speaking and
-*fsfenlng, together with writing and reading, are
i pTlme communication skills that are central to
children’s intellectual, social and emotional
development’ (2006)
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OISHIED: S survey of speaklng and I|sten|nmi
s5criools Aij. 3 H:E et e
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HEWIGan we impt

ISLENIMGES _ _
gIVeteachers the confidence to be creative
I FGEKE FISKS

| Hrr"? de contexts for talk that engage and
%_g;i:-—_"?‘ shuse pupils

.-:‘*_ -M__ake effective and selective use of talk
‘partners

e Improve management of class discussions
e [each listening skills directly
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pWICan we In
ISteéning?

™ &

r ssm eaklng and' listening directly, including Standard
sh

f-:** =m13rove teachers” understanding of the nature of talk

_-—_
—_— '__—-

= "‘;Erxtend use of drama techniques

- o Improve assessment

e Plan for talk over the longer term and improve
progression
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TJalk forLearnin

EEOUNISES that talk istcentral” to teaching
4ndlsdf1ng

r)ror BLES dialogic teaching

IO CUIS es on both teacher-led talk and talk

_,_—__

= _ ongst children

— “Good talk does not just happen — it needs
-to be planned and pondered’

emakes Talk for Learning a whole school
activity
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_ What is language for?
. el n—
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i“s not just for sharing information

"We don t just interact with language, we
~interthink with it
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Whatican children learn froms:

dielogle? — ——
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“Ways of making sense of the world
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-’Ways of thinking fogether

‘Ways of thinking alone
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Most learning does not happen

lenlyzweidonotioneimoment..

Each day’s talk in a classroom
should be part of a long
conversation

-—



—_

Tria clizlloe ct-ea‘%_:- J"

S5KS gUESHoNS which'encourage children to
SUclE > their points of view, reveal their
nderstandlngs and make relevant
mments

odels ways of using talk for thinking

s

=% Uses talk to guide the progress of children’s
=— - learning

~ & Dbalances whole-class and group activities
~ o makes talk ‘visible’ to children

» uses talk to guide the trajectory of
children’s learning
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Wiayals grioup talk useful w 2

Ieamlg_;g P
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SiiiEn arermoretlikely to admit their ignorance and
arrors rr, aniin the whole class

HEyAcan! ‘share knowledge to find a solution that no
ngj_:_ wildiwould have found

ialking helps remembering (by putting thoughts into
gr_é_""’ﬂ"e S)

""—-r—

=-r¢- ore able children can help the less able

-~ More able children develop their understanding by
having to explain

e Less able children can observe and ‘internalise” new
ways off solving problems



Wi agz i1z Zfgders ofi‘@chmg child
eYRBIUSE, talk for learning?

—— ecome better at solving problems alone
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Soawhat.is the talk for Iearmggﬁ_.,,
project: bout’?-!E-.

T 1ch_»‘ 12l
PLgifiEll
Qre gan satlonal strategies to promote teaching
fmc learning through dialogue

-—--Flﬁ

= Rai 1ng standards and expectations
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'_‘C_Iﬁésroom talk should be transformed into

cognitively challenging dialogue’
(Robin Alexander)



IheRsimacy of Talk in Learnings

argiiments worth'considering

sommunicative: fralk is humankind’s principal means of
solmncation, especially in'an era when children are
IOIE: I:‘oming familiar with visual images than printed
\j\/Orr .—:

| JJ“ TaIk builds relationships, confidence and a sense
=Ty -self

.

— _-:I:_r -

= Cultural: it creates and sustains individual and collective
- identities.
Neuroscientific: Language, and especially spoken

language, builds connections in the brain; during the early
and pre-adolescent years particularly.



PSyehpelogical: language & the dequghb_
gleNSEparable. Learming israrsocial , and hign-

gpEhiystalk helps to sc_g_ﬁoﬁ'fhe pupll’s understanding from
WiENSICUERtAICWRNGRVABINIaSH/EIONIEI KRBT

RPBlItCAl: Democracies need citizens who argue, reason,

SHAIIENGE; guestion, present cases and evaluate them.

Demg cies decline when citizens listen rather than talk,
andwhen they comply rather than debate.

= _§§_Ogical: process and process-product research

— shows that cognitively enriching talk engages pupils’

~attention and motivation, increases time on task and
produces measurable learning gains.



orinciples of dialogi g —

hing and Ieﬁtmng —

.

“teachers and children address learning

gether whether as a group or as a class;

4

e

share ldeas and consider alternative
pornts

ﬁpportlve children articulate their ideas freely,
— without fear of embarrassment over ‘wrong’
answers; and they help each other to reach
common understandings;



AlGENEe werhouses of ch| "-;..

earning

R 3 -

CHIIatives IEACNESS ane children build on their
SWirand each others’ ideas and chain them into
ron—\ra 't ines ofi thinking and enquiry;

:

cu;e seful teachers plan and steer classroom

?‘*e‘ ﬁwnh specific educational goals in view.

:-1"__".._
.—-"'_-,.

*The flrst three principles need to be in place In
order to maximise and enable the potential of
the last two principles.

—
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SUIStained shar th-ink-ing};"

-

AAf] “r)lﬂ de'in which twoor more individuals
Woerkitegether' in an intellectuall way to solve a
r)roh)le 0, clarify’ a concept, evaluate activities,
J,grrv d! a narrative etc. Both parties must

= —cor ﬂbute to the thinking and it must develop

—a-—

:—":ftand extend

—L_,.-—

(Researchlng Effective Pedagogy in the Early Years DfES 1 84185
- 7580)
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*’*“*-_'Scaffolded dialogue
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VeEeEling:
VEdiating 5
,Uendum4énguage
,questlons

8 J g -alternatlves to
= Questions

%' 'G’Jvmg children time to
~—— think

- * Responding to children’s
answers

—

S

theﬁggrt- J—-’"

[Focussing attention on a
specific aspect of talk

* Provider of opportunities
and resources

* Direct teaching

* To be tuned In to
children’s interests

* |dentify potential of
learning in the situation




ikinds of pupil talkes

NEIEe

=40zl

ISinlich ;

Ask rIJrrMﬁ i klnds of question
2 @d build upon

l

a‘lyse and solve problems

/

Speculate and imagine

Explore and evaluate
ideas

Discuss

Argue and/or defend a
position

Negotiate

And ask questions of
their own



- Pupil led group



REGOGNISING DlA“BGlc
IEACHING

Zlf) 2l Swer does not give rise to a new
iestion from itself, it falls out of the

-—
——
.--_

glogue

Mickhail Bakhtin (1986 Speech Genres and Other Essays,
University of Texas Press p.168)



Butiwha kmd of taIk are w Eaﬂﬁhga—
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AUERUC dialegue Isiwhen attention IS
L)emj paid, wheniall of the participants are
]QEIJ NG how! to learn offi each other;
Seacher from pupil, pupil from teacher,
ypﬂ firom pupil. There must be no points-
= '_'f-i_éc"oring but intention to hear the other

~ properly to respect what is said and agree

or disagree properly.

(Dorothy Heathcote) The Subtle Tongue’



wif v want children to tal,l_g -
IEarn:.. ——
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Hisithe gualities of extension and cumulation
=W 1ch transform classroom talk into purposeful
= 1 faﬁd productive dialogue where questions and
~ answers and feedback progressively build
Into coherent and expanding chains of enquiry
and understanding.



Whyjare we promoting dialogict
teaching and learning?

PJeiGElIE I5fnot just a feattre of learning but one
eINtSIIost essentiall tools.

shdren’s answers can never be the end of a

IEaming| exchange (as in many classrooms it all
=100 readily tends to be) but at its centre.

s fljj’i?a_l_c')gue is an important means by which pupils
~actively engage and teachers constructively
Intervene.



